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Abstract:

Students of the English Language Education Study Program often attend research
proposal seminars, but do not fully understand the benefits of these activities on the
development of their academic language skills. This study aims to explore students'
perception on the advantages of attending research proposal seminars reviewed from
three aspects, namely cognitive, affective, and conative. This study uses a qualitative
approach with phenomenological design that focuses on students' direct experience in
attending proposal seminars. Data were collected through semi-structured interviews with
sixinformants selected by purposive sampling. The results of the study show that
from a cognitive aspect, students become more aware of the importance of English
skills such as listening, vocabulary, and grammar in understanding academic presentations.
From the affective aspect, students experience greater motivation to learn academic
english and understand research proposal structures, increased confidence in speaking
English in public, and more positive attitude toward the English learning process.
Meanwhile, from the conative aspect, students demontraste clear behavioral intentions,
such as preparing for their own research proposals, developing presentation skills, and
actively participating in proposal seminars. Overall, the results of this study reveal that
attending the proposal seminar provides a meaningful experience that contributes to the
development of students academic English skills and student readiness to engage in
academic activities within the context of English language learning.
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1. INTRODUCTION AND LITERATURE REVIEW

English language teaching involves the integration of four language skills listening,
speaking, reading, and writing, along with essential language components such as grammar,
vocabulary, and pronunciation. These elements are interrelated and contribute to students
communicative competence. Therefore, English language education departments focus on
providing opportunities for students to develop these competencies through formal
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instruction and authentic academic experiences. One of the important academic experiences
in higher education is research proposal seminars, an academic forum where students
presenttheirresearch plan. Theresearch proposal seminarisanimportant stepin a final year
student's journey toward graduation (Ardiana, 2022). The proposal seminar is part of the
advanced stage in which students present their thesis plan (Pradikto, 2023).

Based on the background of the study, several problems can be identified regarding
students’ participation in research proposal seminars. Although proposal seminars are designed
as valuable academic learning opportunities, many students tend to treat them as mere formal
requirements. Some students attend only to complete attendance obligations and collect
signatures on seminar cards, without actively engaging or paying attention to the content being
presented

Proposal seminars are primarily intended to assess students readiness for
conducting research, they also have the potential to function as learning environments for
both presenters and audiences. According to Juniasari (2024), the examiners listen to the
students' presentations as they explain the research they plan to conduct. Based on Annisa
et al (2022), examiners and supervisors are invited to listen to the students' explanation of
the planned research. During the proposal seminar, the reviewers listen to students'
presentations as they explain the research they intend to conduct. In the proposal seminar,
lectures also guide students to refine and improve their research plan. In the question and
answer session that follows, the audience has the opportunity to ask questions about the
presentation and the content of the proposal.

The research proposal seminar can be viewed as an authentic context of English
for Academic Purposes (EAP), where students use English for academic communication such
as presenting, asking, answering, and discussing research content. According to Hyland
(2006), EAP focuses on developing learners’ abilities to use English effectively in academic
settings, while Flowerdew & Peacock (2001), emphasize that EAP integrates linguistic
competence with academic discourse awareness. Therefore, attending proposal seminars
can serve as an opportunity for students to observe and practice the use of academic English
in real communication contexts. In the English Language Teaching, proposal seminars
provide authentic context that support the development of language skills and
components. Students can indirectly improve listening comprehension by following the
presentation, enhance vocabulary by learning new academic terms, strengthen grammar
awareness through examples of academic course, and develop speaking skills when
engaging in discussions. In addition, proposal seminars also may affect students affectice
domains, such as motivation, confidence, and attitude toward learning English.

In the English Department of Universitas Negeri Padang, attending proposal
seminars is a mandatory requirement before presenting one’s own research proposal.
Students must attend at least ten seminars as audience members to familiarize themselves
with the seminar process and academic expectations. However, preliminary observations
show that not all students attend these seminars with active engagement. Some attend
merely to obtain attendance signatures, while others participate actively to gain
knowledge, improve academic English, and prepare for their own seminars. Based on a brief
interview conducted by the researcher, students expressed varying reasons for their
attendance. Some mentioned that they joined the seminar because they found it necessary,
thought to expand their knowledge, and wanted to prepare themselves for their own
proposal seminar. Among the many English Department students at Universitas Negeri
Padang, only a few regularly attended the English proposal seminars. Some other students
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attend proposal seminar only as a formality to obtain a signature on their seminar
attendance card.

In this study, the researchers aims to explore students perception based on
Walgito’s theory students perception have three aspect there are cognitive, affective and
conative. Therefore, it is important to investigate explore how students perception on
attending research proposal seminars focusing on how this experience contributes to their
English Language Learning in terms of skills and components. The focus is on the students
perception based three aspect cognitive, affective, and conative. From cognitive aspect,
students may improve their knowledge, academic process, to develop deeper
understanding how to conduct the research. Affective aspect, related to students feelings,
attitude when attending research proposal seminar. Then conative aspect related to
students action, or what student do after attending research proposal seminar. So that, the
researchers find out how students perception on the advantages of attending research
proposal seminars.

2. METHOD

This research employed a qualitative approach with a phenomenological design, as
it aimed to explore students’ lived experiences in attending research proposal seminars.
The participants of this study were six students from the English Language Education Study
Program at Universitas Negeri Padang, who were selected through purposive sampling. All
participants had attended at least five proposal seminars and were willing to share their
experiences openly. The data were collected through semi-structured interviews conducted
in Indonesian to ensure clarity and comfort during the discussion. In this study, the
researcher served as the key instrument and used an interview guide developed based on
Walgito’s (2010) three components of perception: cognitive, affective, and conative. The
collected data were analyzed using Miles and Huberman’s (2019) model, which consists of
three main steps: data condensation, data display, and conclusion drawing and verification.
Through these stages, the researcher selected, simplified, and organized the interview data,
then interpreted and summarized the findings to identify the main themes related to students’
perception on the advantages of attending research proposal seminars.

3. RESULTS AND DISCUSSION
Research Finding

In this study, the researcher describes the result of students’ perception on the
advantages of attending research proposal seminars, analyzed through three aspect
cognitive, affective, and conative. The findings of this study are based on interviews with
six English Language Education Students at Universitas Negeri Padang.

Cognitive Aspect

Students demonstrated strong awareness of the importance of English language
skills such as listening, vocabulary, grammar, and pronunciation in understanding seminar
content. They found that attending proposal seminars helped them observe how academic
English is used in real communication contexts. Through these experiences, students
learned how to organize ideas, respond to questions, and use formal language during
academic discussions.

“ Listening skill very important because as an audience, | have to pay attention
carefully to understand the presenter’s explanation “ (Informant 1).
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“ Listening help me understand what lectures and speakers are explaining,
especially when supported by sufficient vocabulary knowledge “ (Informant 2).

“In my opinion, attending proposal seminars gives me the opportunity to directly
practice using appropriate academic English because it’s a formal academic setting”
(Informant 4).

Affective Aspect

Attending proposal seminars also had a positive impact on students’ affective
domains. Most participants reported that they felt more motivated and confident after
observing their classmates’ presentations. They became inspired to improve their English
skills and to participate more actively in discussions. Moreover, they developed a positive
attitude toward learning English because they recognized that seminars provide authentic
exposure to academic English communication.

“I feel more confident because | see my classmates using English appropriately in
an academic context. That really affects my confidence and helps me improve my
speaking ability, not only my confidence but also my skill in public speaking” (Informant
3).

“I think confidence depends a lot on the environment and the people in it. For me,
being confident really helps when | want to ask questions about things | need to know”
(Informant 4)

“It really boosts my confidence. Before, | was afraid to speak or ask questions, but
after attending several seminars, | became braver. Seeing my friends speak in English
helps me realize that | can do it too” (Informant 5).

Conative Aspect

From the conative aspect, students showed real behavioral changes after attending
seminars. They began taking notes on lecturers’ feedback, applying the suggestions to their
own thesis writing, and preparing themselves better for future presentations. Many of them
also became more active in asking questions and sharing opinions during discussions, which
indicates a growing engagement in academic communication.

“l usually take notes during other students’ proposal seminars and relate them
to my own proposal. | also consult with my supervisor about what | observed and prepare
the necessary tools or instruments for my thesis based on those observations” (Informant
2).

“When | attend proposal seminars, | often take notes from other students’ theses
and review them later. This helps me prepare for my own thesis presentation” (Informant
3).
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Discussion

Based ontheresults of data analysis. It was found that there were three main aspect
students’ perception on the advantages of attending research proposal. They are: Cognitive
Aspect (Students Awareness of ELT skills, and Understanding of Academic English),
Affective Aspect (Students Motivation to Academic English and Research Proposal
Structure, Confidence in Speaking English in Public, and Attitude Toward English Learning
Process), Conative Aspect ( Behavioral Intention in Preparing Their Own Research,
Developing Presentation Skills, Active Participation in Attending Research Proposal
Seminars).

Cognitive Aspect

Awareness of English Skills and Components

Students showed strong awareness of the importance of English language skills and
components particularly listening, reading, vocabulary and pronunciation in understanding the
content of proposal seminars. Listening was highlighted as the most crucial skill, allowing them
to follow presentations and feedback accurately. Reading helped them understand thesis
materials, while vocabulary and pronunciation supported comprehension and proper
communication. This findings supports Huda et al (2020), who emphasize that language
awareness is the explicit knowledge about language and its use. They explain that being aware
of language helps learners focus, increases sensitivity to proper language use, and enhances
motivation to improve their language skills.

Understanding of Academic English

Through attending proposal seminars, students received real exposure to
academic English usage, which allowed them to observe how formal language is applied in
authentic contexts. They became more familiar with academic vocabulary, sentence
structure, and discourse patterns used in academic settings. This findings aligns with
Krashen (1982) input hypothesis, which suggests that language acquisition occurs effectively
when learners are exposed to meaningful and comprehensible input. Proposal seminars thus
provide rich linguistic input that enhances students awareness and understanding of English
in academic communication. This findings also support with Ulandari (2025), speaking
competence in academic contexts not only demands the ability to conveyideas or arguments
clearly and logically, but also includes participating in class discussions, presentations,
seminars, and other academic interactions.

Affective Aspect
Motivation to Academic English and Research proposal structure

Motivation was strengthened as students observed their peers asking questions
and delivering comments fluently in English. This observation created an internal drive to
improve their own proficiency and participation. Based on Ushioda (2011), motivation in
language learning is closely related to learners self concept and social experiences.
Observing peers successfully using English can enhance learners intrinsic motivation, as they
are inspired to imitate effective behaviors. Furthermore, students also were motivated to
pay attention to the detail structure of thesis proposals during seminars. Observing how
lecturers and peers highlighted elements such as background, research objectives, and
methodology encouraged students to avoid mistakes and improve their own academic
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writing. The similarity of this finding with another research findings about attending the
conference has helped someone lean about the challenges and successes in making
proposals and research (Meta et al, 2016).

Confidence in speaking English in Public

Based on this findings, many students felt anxious or hesitant to speak in public,
but as they attended more seminars, they gained courage and began to ask questions or
express opinions using English. This findings in line with Ajzen & Fishbein, (1991), which
possits that attitudes, perceived behavioral control, and motivation shape individuals
intentions and actions. When students perceive that they are capable and supported their
intention to act such as speaking up in academic English becomes stronger.

Attitude Toward English Learning Process

Students developed a more positive attitude toward English learning, viewing
proposal seminars as a valuable learning medium rather than merely an academic
requirement. They appreciated the seminars as opportunities to observe authentic academic
communication and to directly apply English skills in real academic contexts. This affective
engagement fosters persistence, curiosity, and enthusiasm for continued language
development. This emphasize that attending proposal seminars help students develop a
positive attitude toward learning and improve their critical thinking. This supports with Purba
(1996), critical and positive thinking grows when students engage deeply with the issues,
analyze material carefully, and consider others opinions based on scientific evidence. In this
study, students said that observing peers, receiving feedback from lecturers, and reflecting
on their own work helped them apply these skills, showing responsible and scientific
approach in preparing their thesis.

Conative Aspect

Behavioral Intention in Preparing Their Own Research

The conative aspect reflects the students intentions and actions in applying what
they have learned from proposal seminars into their own academic practices. The findings
show that students actively used their experiences as preparation for their future thesis
writing and presentations. They learned from presenters performances, lecturers feedback,
and peers discussions to improve their own academic English skills. This findings similar with
Pradikto (2023), attending proposal seminars felt encouraged to share ideas and learn from
others, and believe that questions and feedback after the seminar were very informative.
This indicates that proposal seminars can enhances students intentions to apply what they
have learned in their academic practice.

Developing Presentation Skills

Proposal Seminars They learn how to express arguments, ask and respond to
questions, and use formal English in an academic context. Observing the “do’s and don’ts”
of presentation also improves their strategic competence. According to Krashen’s (1982)
theory, such meaningful, context rich interactions facilitate the natural acquisition of
language because they combine both input and output opportunities. This findings align with
Juniasari (2024), some proposal presentations makes the informant motivated to improving
the presentations skills by watching presenter present a proposal, the informant knows how
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to improve students public speaking. The simillar research about students experiences on
their thesis proposal seminar before seminar, students prepare their presentations slides
and plan how to deliver their proposal effectively which includes mastering the material
content, understanding the context, organizing the general structure of the proposal, and
paying attention to use the appropriate language and presentation performance (Pradikto,
2023).

Active Participation in Attending Research Proposal Seminar

As reported by all participants, further contributes to their cognitive and linguistic
development. By listening attentively, taking notes, and interacting with presenters,
students not only improve their English skills but also their critical thinking, focus, and
professionalism. These findings confirm that active learning environments like proposal
seminars foster autonomy and self regulated learning behaviors. This findings align with
Vygotsky (1978), which emphasizes that learning occurs most effectively through social
interaction and active participation. Active participation in proposal seminars as a key
factors in enhancing students academic and linguistics competence. The similar study based
on Pradikto (2023), revealed that active participation before, during, and after the seminar
helped the students improve their confidence, idea organization, and understanding of
academic English. Most participants agreed that proposal seminars encourage sharing
ideas, developing communication skills, and learning from peer and lecturer feedback.

English for Academic Purposes in Proposal Seminars

This study’s findings can be further interpreted through key theories of English for
Academic Purposes (EAP), which emphasize the use of English in authentic academic
contexts. Proposal seminars align closely with EAP principles because they require students
to engage in academic speaking, critical thinking, and disciplinary discourse.

Hyland (2006) defines EAP as a field that focuses on the specific language features
and communicative practices required in academic settings. From this perspective, proposal
seminars function as academic discourse events where students are expected to present
arguments, justify research decisions, and respond to critical questions using appropriate
academic language.

Jordan (1997) emphasizes that EAP involves not only written skills but also oral
academic communication, such as presentations, discussions, and seminars. Proposal
seminars provide an authentic context for developing these skills, particularly in EFL
settings where exposure to academic English is limited. Carless (2007) introduces the
concept of assessment as learning, suggesting that assessment activities can function as
learning opportunities when students actively engage with feedback. Proposal seminars
embody this principle, as examiner feedback helps students refine both their research
and their academic English.

Research Limitations

This study has several limitations that should be acknowledged. First, the
participants involved in this research were limited in number and background. All
participants were female students, and no male students were included. As a result, the
findings may not fully represent gender based differences in students’ perceptions and
experiences of proposal seminar assessment. The absence of male participants may limit the
generalizability of the findings across genders.

Second, the participants in this study were drawn solely from one academic year,
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namely BP21. Students from other year, such as BP19 or BP20, were not included. Therefore,
the findings reflect the experiences and perceptions of students from a single academic year
and may not capture variations in experiences across different academic years or stages of
study.

Third, this study employed a phenomenological design, which focuses on exploring
participants’ lived experiences in depth rather than producing generalizable results.
Consequently, the findings are context specific and cannot be generalized to all EFL students
or institutions. Instead, the results provide rich and detailed insights into the phenomenon
as experienced by the selected participants. Despite these limitations, the study offers
valuable insights into how EFL students perceive and experience proposal seminar
assessment as an EAP learning context. Future research is recommended to involve
participants from diverse genders and academic cohorts to provide a more comprehensive
understanding of students’ perceptions.

4. CONCLUSION

Based on the findings and discussions presented in the previous chapter, this study
concludes that attending proposal seminars provides substantial benefits for students’
English language development, especially for those in the English Language Education Study
Program. The advantages can be categorized into three main aspects: cognitive, affective,
and conative.

From the cognitive aspect, students became more aware of the importance of English
language skills and components such as listening, reading, vocabulary, grammar, and
pronunciation in understanding proposal presentations. The seminars served as an
authentic platform for students to observe and learn how English is used in academic
settings, helping them enhance their knowledge and comprehension of academic English.

The affective aspect, attending proposal seminars increased students’ motivation,
confidence, and positive attitudes toward learning English. They felt inspired by their peers
who could actively participate using academic English and were encouraged to improve their
own communication skills. Regular exposure to academic discussions also reduced their
anxiety and built their confidence to speak in front of others using English.

The last conative aspect, proposal seminars shaped students’ behavioral intentions
and actions. They became more active participants listening attentively, taking notes, asking
questions, and providing feedback. Students also learned presentation strategies, such as
how to organize points clearly and use appropriate academic expressions. This active
involvement not only improved their academic English skills but also prepared them for future
thesis defenses and academic presentations. In conclusion, proposal seminars play a vital
role as an effective learning medium that integrates language learning, academic practice,
and personal development. The seminars provide meaningful exposure, authentic interaction,
and opportunities for students to apply their English skills in real academic contexts, making
them more confident, motivated, and capable learners.
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